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Unit Four – Nonfiction Research Projects: Teaching Students to Navigate Complex 
Informational Text Sets with Critical Analytical Lenses 
 
January (Level 3 Reading Benchmark: U) 
 
In this unit, you’ll build directly upon all the foundational, and pivotal fifth grade informational 
comprehension reading skills that you taught in the last unit. As you know, the Common Core 
places weighty demands on fifth graders and the previous unit tackled those demands head on. In 
that unit, you’ll recall, students’ reading work was focused on quoting the text text when 
discussing what the text said explicitly as well as when drawing logical inferences (CCSS RI 
5.1), determining multiple main ideas and how they are supported by key details; summarizing 
(RI 5.2), describing and comparing and contrasting the structure of texts (RI 5.5), and integrating 
information from two or more different texts on a topic (RI 5.9). In this unit, you’ll want to 
charge students with transferring and applying all of this work. 
 
The focus of this unit is on comparing and contrasting texts, analyzing their claims and 
arguments, investigating authors’ points of view, critiquing texts, and designing independent 
analysis of urgent nonfiction research topics in small research groups. Both the Common Core 
State Standards and Norman Webb’s Depth of Knowledge (DOK) emphasize that students 
should be able not only to restate the information a text teaches, but also to analyze the author’s 
claims and the validity of the argument presented and show how an author supports particular 
points. To do that kind of high-level, critical, analytical work, students need to read more than 
one text on a subject. They must become expert both at gathering information and at analyzing 
how that information is conveyed, so they can evaluate texts rather than simply summarize them. 
 
This unit will tackle some of the most challenging work expected of your fifth graders and to that 
end, it is worth reviewing some of the key new demands most pertinent to this unit. You’ll recall 
that fifth graders are expected to be able to explain how an author uses reasons and evidence to 
support particular points as well as to identify which reasons and evidence support which 
point(s)” (CCSS RI 5.8), a shift in expectations from the work required of fourth graders. In 
other words, it’s not enough by fifth grade to simply explain an author’s evidence and reasons 
for a point. They need to be able to connect the dots—be able to trace back the evidence whether 
from the next paragraph, or even chapters ahead—to the original points the author was making. 
And they need to be able to draw mental lines from particular reasons and evidence to particular 
points. 
 
In addition, your fifth graders are now expected to go beyond “compare and contrast a first hand 
and second hand account” and describe the differences (as they did in fourth grade) but must 
now “analyze multiple accounts of the same even or topic, noting important similarities and 
differences in the point of view they represent”  (CCSS RI 5.6). It is worth noting that focusing 
on the points of view espoused in particular nonfiction texts is something that is relatively new 
for our fifth graders, although they have dabbled a bit in fourth grade. Also, remember, that this 
expectation has direct implications for not only your work with reading informational text in 
reading workshop, but also for work across the content areas. In order to give students this 
practice in looking across multiple accounts, this unit offers opportunities to for exposure and 
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practice reading in primary documents, as the point of view in, say, a textbook is often not 
apparent. (However, as your fifth graders get stronger at this work of analyzing point of view, 
you will expect that later this year you will certainly want to see your students actively critiquing 
texts—and making comments such as, “why does the author make the whole chapter about 
Westward Expansion and only include one textbox on a specific Native American? What does 
this author want me to know, think and feel about this topic?”) 
 
Fifth graders are charged with “integrat[ing] information from several texts on the same topic in 
order to write or speak about the subject knowledgeably” (CCSS RI 9). Rather than integrating 
information from just two sources as they did in fourth grade, they are now expected to widen 
their nets to encompass several texts. 
 
You will see that this unit addresses the work which is expected of your fifth graders and that, 
like your previous informational reading unit, much of this unit relies on the book Navigating 
Nonfiction from Units of Study in Teaching Reading Grades 3-5 by Lucy Calkins and Kathleen 
Tolan (2010). Although the unit of study that is described in detail in that book provides the base 
for the bulk of work described in this unit, it will become clear, just as in the last unit, that we’ve 
added new instruction in specific areas, and refined the unit to align it exactly to fifth grade-level 
expectations. These revisions have been made not only with the CCSS in mind, but also with 
new attentiveness to performance assessments and to the lessons many of you (and TCRWP staff 
developers) learned from those assessments during the 2011-12 school year.  
 
This unit has always supported high levels of DOK—with a tremendous emphasis on teaching 
for transference, on applying skills, and on building on prior learning to tackle new work, but 
that emphasis is more clearly articulated, and is especially developed in the content literacy work 
which builds on this unit (see below). For example, we have always asked students to support 
their ideas with details and example, identify research questions for their research topics, and to 
determine the author’s purpose and how it affects a reader’s interpretation of the information, all 
DOK Level 3 activities. Additionally, the entire unit is formed around DOK Level 4 activities 
such as analyzing and synthesizing information from multiple sources, teaching students how to 
prove that their opinions formed from multiple sources are well-founded and then applying what 
students have learned to designing a way to share that learning.You will also see that we have 
especially added further lessons to help students undertake the work of analyzing authorial intent 
and interpreting texts—two tricky areas of focus in an information reading unit! 
 
The work of this unit should move seamlessly from the work of that last unit. All of the shifts in 
expectations for fifth graders in reading informational text will continue to be taught into and 
practiced, particularly the work around summarizing, utilizing text features, paying attention to 
structure and author’s perspective. Special attention will also be paid to supporting students as 
they continue to notice how authors support various points in the text with reasons and evidence 
(CCSS RI 5.8). Students will have, of course, begun that exploration in the previous unit, and it 
was no doubt challenging for some. However, now as students gain repeated practice in looking 
across texts covering the same content, in the company of others, it will become become much 
easier to discern different authorial decisions. “How come this author chose to support this idea 
with this evidence, while this author chose this support?” and “Which reasons and evidence 
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support which point?” are critical questions that get to the heart of some of the work they will be 
facing in their later academic work when they are asked to toggle back and forth between 
different research sources in order to form an argument or debate.  
 
In the previous unit, during the last bend, you will have begun work which addresses another of 
the important shifts for fifth grade: comparing and contrasting informational texts in new ways. 
In this unit, you will take this significantly deeper, by asking students to not just look across 
several texts on the same topic, but to identify whether the information they are reading is 
coming from a firsthand or secondhand source, and to note the similarities and differences in 
point of view they represent (CCSS RI 5.6). This work is becoming increasingly more important 
as many of us get more and more of our information from digital sources that may or may not 
have been edited from a reputable source. Additionally you’ll want them to not only describe 
overall structure as they did in fourth grade, but also to “compare and contrast overall structure 
of events, ideas, concepts, or information from two or more texts” (RI 5.5) 
 
In addition, the role of talk, particularly within clubs and partnerships will need to be elevated in 
this unit as you work towards helping students “integrate information from several texts on the 
same topic in order to write or speak about the subject knowledgeably” (CCSS RI 5.9). This 
means that students need to move beyond fixating on one text, putting it down and picking up 
another. Instead they need to think first and foremost of the topic and what they understand about 
the topic, and then use the texts connected to the topic to develop and support those topic 
understandings. Students will learn not to leave texts behind but to hold onto what they have 
learned and let their prior reading influence what they read next and vice versa. It will then be 
crucial for them to be able to develop and share those new topic understandings, and support 
them with various texts through the use of writing and conversation. 
 
You will see that this unit directly addresses some of the most challenging work for fifth graders. 
In many ways that work is similar to the work expected of fourth graders only with greater 
sophistication. Thus this unit will both reinforce the work that fourth graders are expected to do 
in analyzing authorial intent and interpreting informational texts and in addition, will push your 
fifth graders to do this work with greater sophistication.  
 
This unit builds, not only on what your students have experienced in previous informational 
reading units in reading workshop but also on previous work they have done across the content 
areas. Throughout this unit, you’ll also want to remind students of what they have learned in the 
content areas—skills in note-taking and research. They will be applying these skills to their new 
work. As your students gain new skills, you will always want to make sure that students are 
practicing and transferring all of the learning they have done up to this point. 
 
At the same time as they are immersed in this unit, in writing workshop, your students will be 
undertaking the Research-Based Argument essay unit, which directly supports and bolsters the 
work they are doing in reading. They will be exploring their own understandings of a topic, 
analyzing texts on that topic, determining and examining different points of view, and integrating 
information from multiple sources (print and digital) to write about a topic knowledgeably as 
well as quoting texts as they write, all expectations of the Common Core Standards. They will be 
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getting repeated practice in essential work in information reading and they will be transferring 
and applying what they are learning in reading, demonstrating they have internalized their 
learning.  
 
These units, along with the work outlined in the content area curricular calendar, will support 
your students in reading and analyzing informational texts in ways that will prepare them for the 
work of middle school and beyond. 
 
Overview 
It’s important, for their academic and professional success, that students learn to do rapid, on-
the-run research and synthesizing, rather than poring for days over the illustrations in a book or 
the few paragraphs of texts in a short article. The days when students or adults spent weeks or 
months finding resources, and more weeks or months sifting through the parts of those resources 
that would most help their research, are over. These days, people need to be able to do research 
quickly and efficiently. The good news is that all it takes now, to look up the latest genome 
project or to find the number of polar animals displaced by the melting of ice caps, is the click of 
a button; the world is coming to think of the Internet as an eight-billion-page encyclopedia. 
 
Yet even the most cursory research requires certain literacy muscles: the ability to pick the key 
words to search, the ability to pick one source of information to trust over multiple others, the 
ability to make up our own minds about aspects of a topic once we’ve read enough about it. 
Moreover, these muscles need to be deployed with automaticity. Information changes now 
almost in the blink of an eye. If a student takes six weeks to research the political system of 
Egypt, for instance, the information gleaned at the start of the six weeks may no longer be valid 
by the end of the six weeks! Most of our students, of course, will be researching more stable 
topics, about which they can find lots of information in a few well-chosen books and articles, as 
well as a couple of websites—but you’ll be teaching them, in this unit, to read rapidly, to 
evaluate and compare resources, and to construct in-depth, critical understandings of research 
topics that feel urgent. This is something that the Common Core addresses directly, when it 
says,“within a grade level, there should be an adequate number of titles on a single topic that 
would allow children to study that topic for a sustained period” (CCSS ELA Standard 10: Range, 
Quality, & Complexity). 
 
This revised unit will still take students through two progressive parts. In Bend One you’ll begin 
with a research project which you will initiate as a demonstration study, and which you will 
carry through during your read-aloud and whole-class lessons. This study will serve as a scaffold 
for students’ own studies, which they will embark on in collaborative small groups, just as 
researchers work and study collaboratively now in almost every field. As you choose the topic 
and the texts with which you will model, you will likely decide to choose a complex subject and 
high-level texts, and your modeling will particularly aim to support the highest level of reading 
for which you think your students can aim. For this point in the year in fifth grade, these texts 
will likely be at levels T and U. 
  
In this first part of the unit, you’ll also emphasize the power of becoming expert on a subject by 
reading across texts and comparing information with fellow researchers. You’ll emphasize skills 
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that help students acquire and apply technical, or as the CCSS calls it, domain vocabulary.  
You’ll teach and review note-taking strategies and skills that help students write to develop their 
thinking as they read, gathering information from multiple sources, keeping track of those 
sources, and developing the essential skills of researchers. We have also suggested ways to raise 
the level of work of your fifth graders by helping clubs to determine a more specific focus for 
research and delve deeply into a subtopic, learning about different aspects of that subtopic. 
 
Then in Bend Two of the unit, you’ll work on enhancing your students’ critical analytical skills, 
showing them how to compare authors’ claims and the validity of their arguments, as well as 
how authors convey and support information. You’ll also teach students to pay particular 
attention to making connections across texts, to draw conclusions, to design their own informed 
opinions, and to apply their new-found synthesized knowledge by creating instructional material 
for their peers and communities. You will see that we have raised the level of work required of 
fifth graders by suggesting that fifth graders might create instructional material on a topic which 
is angled to a specific argument that the club constructs. Rather than presenting all they know 
about a topic, the clubs can raise the level of sophistication of their work by presenting 
information through a specific stance. This work will also enable them to get experience in using 
reasons and evidence to support particular points and deciding which evidence and reasons will 
support which specific points. This experience will better help them to discern how authors do 
this.  
 
Preparing for the Unit 
This unit revolves around thinking and learning derived from reading multiple texts on a single 
topic—so you’ll need to prepare (ideally with your students) text sets on specific topics, ones for 
which there are already plenty of available books (either in your room, school library, or 
neighborhood). Ask students to bring in books and journals from home, trade books with other 
teachers, visit the library, bookmark trusted websites such as PBS.org and Scholastic.com—and 
let your kids in on the work it takes to assemble texts on a subject. Many of these texts might 
have already begun to accumulate during your last unit. You only need to separate them out into 
different piles and label baskets or bins for them, as well as clear off some desktop space on your 
classroom computer(s). It’s often helpful if a text set includes print texts at various levels, some 
digital texts, and texts that represent diverse points of view. A bibliography of some accessible 
text sets on high interest and academic subjects is available under ‘resources’ at 
www.readingandwritingproject.com. If you’d like to share resources with other teachers, please 
email them to contact@readingandwritingproject.com, and we’ll get them up on the website as 
well.   
 
Your goal will be to ensure that your students will be reading a stack of texts on topics of 
interest. You can also consider using this unit to help students read historical, scientific, and 
technical texts, work that the Common Core prioritizes (RI 4.3). Thus, in a basket with texts on 
space, you might consider including biographies of astronauts, a text on the history of the space 
program, and diagrams of space ships or the constellations, along with scientific books on 
planets, comets, asteroids, etc. You might consider adding a news article or two about the ending 
of the government space program. You’ll want to gather primary documents, digital texts, and 
anything you can find to help create a coherent knowledge base of a topic, always keeping in 

http://www.google.com/url?q=http%3A%2F%2Fwww.readingandwritingproject.com%2F&sa=D&sntz=1&usg=AFQjCNFe-wjNHTyI02y0ISJbhNd3JMCS8g
http://www.google.com/url?q=http%3A%2F%2Fwww.readingandwritingproject.com%2F&sa=D&sntz=1&usg=AFQjCNFe-wjNHTyI02y0ISJbhNd3JMCS8g
http://www.google.com/url?q=http%3A%2F%2Fwww.readingandwritingproject.com%2F&sa=D&sntz=1&usg=AFQjCNFe-wjNHTyI02y0ISJbhNd3JMCS8g
http://www.google.com/url?q=http%3A%2F%2Fwww.readingandwritingproject.com%2F&sa=D&sntz=1&usg=AFQjCNFe-wjNHTyI02y0ISJbhNd3JMCS8g
http://www.google.com/url?q=http%3A%2F%2Fwww.readingandwritingproject.com%2F&sa=D&sntz=1&usg=AFQjCNFe-wjNHTyI02y0ISJbhNd3JMCS8g
http://www.google.com/url?q=http%3A%2F%2Fwww.readingandwritingproject.com%2F&sa=D&sntz=1&usg=AFQjCNFe-wjNHTyI02y0ISJbhNd3JMCS8g
http://www.google.com/url?q=http%3A%2F%2Fwww.readingandwritingproject.com%2F&sa=D&sntz=1&usg=AFQjCNFe-wjNHTyI02y0ISJbhNd3JMCS8g
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mind that the single most important job is to keep students reading a large volume of texts 
calibrated to be at a level at which each student can read with over 96% accuracy, 
comprehension, and fluency. 
 
As you and your students collect and organize texts for this unit, you will want to remember that 
many of your students may be poised to move up a text level within this unit. This is the second 
unit on informational reading so they should have developed greater proficiency in the genre by 
now. You’ll expect that you’ll need to collect texts at a slightly higher level from the previous 
units, still keeping in mind that as students take on reading about a new topic, you’ll want to 
nudge them to read the easier texts relating to the topic first (if they are not doing so on their 
own). This will provide them with domain-specific vocabulary and conceptual knowledge, which 
will help them tackle the slightly more challenging texts. They’ll also be reading alongside other 
inquirers, and the conversations around shared texts provide the same sort of scaffolding that you 
provide during guided reading sessions. Then, too, you can take any text-set inquiry group, and 
think of that group as a guided reading group, working with them to be sure they have the 
requisite skills to read texts of increasing difficulty. You’ll want to use all the strategies you have 
to help readers transition to a new level if your data shows they are ready for this, providing 
book introductions, reading aloud the first parts of a text to your readers (or having parents read 
aloud the first part at home or read the same text as the student and discussing it together), doing 
some shared reading with partners, and so on. 
 
Remember, that if you read aloud texts on a specific topic in the last unit, you can now gather 
additional texts on that same topic which your readers may be able to more easily access as they 
already have the background knowledge and understanding of the domain-specific vocabulary. 
 
At the same time as you organize text sets for your research clubs, you’ll want to be gathering 
materials for your shared topic that you’ll draw on for your demonstrations during your lessons 
and for your read aloud. You’ll want to gather a handful of short books and a few articles, and 
you will also want to compile some related primary documents to share with students on via 
document camera, Smart Board, or just by opening your laptop. These primary sources are easy 
to search for online—they might include some photographs or videos, an interview, a first person 
account, or images of artifacts or archaeological materials retrieved from a site. The Common 
Core State Standards suggest that students at this stage should draw on and understand primary 
sources (RI 4.6) and their relationship to secondary sources. As a way to supplement their 
understanding of a common research topic, students will benefit from collectively studying 
primary sources that report directly on a topic. One option is to pair this work with the work you 
are doing in the content areas, letting this unit reinforce and extend your unit of study in social 
studies, for example, or in science.  
 
Spending a little time outside of the workshop a few days before the unit officially begins can 
help set you up for success. You might allow some time for students to browse the text sets you 
have available, encouraging them to communicate their interests and to bring in any resources 
they find on their own, perhaps visiting a local library, so they can share in the act of gathering 
texts. Some teachers have found it helpful to start a small research bulletin board (real or virtual) 
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where students can post their interests, great resources for finding texts, and in general just 
offering another avenue for drumming up excitement and getting students to be more interactive. 
 
As students voice their interests in the various topics, pay attention to which students you think 
could work together well, probably keeping groups small, even if you have more than one group 
share a topic. The students in your groups will be united by a common interest in a topic. They 
do not need to be reading at the same level to be in the same group, especially if you have a wide 
variety of sources available within your topics. That said, you might find it is simpler to still 
place students in clubs with other students of closer abilities if you have less text variety 
available, so that students will be able to swap and share texts. In the days before the launch, 
you’ll be talking up the upcoming work, inviting students to share their passions, to give voice to 
their urgent questions, and ultimately to form research groups that feel as if the students chose 
these themselves, even if you have been doing some of what Kathleen Tolan calls “behind the 
scenes engineering.” If you’re low on the number of texts available for each subject, you might 
plan to have students research first one subject and then a second, applying your teaching with 
increased expertise as they begin their second study. Keep in mind that you will want all of this 
work to be settled before the official launch of the unit so that students can devote their valuable 
reading time to doing just that! 
 
Assessment 
You will always want to engage in formative assessments, just as you have all year long, using 
these to inform your teaching. In this section, as we did in the last unit, we will summarize 
several assessment tools and learning progressions (more thorough rubrics) that can support your 
teaching of this unit, but we also encourage you to design your own methods for tracking 
students’ progress and ensuring that your teaching is having traction. 
 
Informational Reading Continuum 
As in previous units, the Teachers College Reading and Writing Project’s Informational Reading 
Continuum, a continuum that can allow you to track your readers’ progress from kindergarten 
through ninth grade on skills which are critical to information reading, is available to schools 
who work with the Project closely. As you recall, the TCRWP Informational Reading 
Continuum has three strands—“Determining Central Ideas and Key Details,” “Analyzing the 
Relationship Between Authorial Intent and Craft,” and “Supporting Thinking With Text 
Evidence.” These strands have been developed to support key Standards. Assessing where 
students fall along the progression of each of these strands will offer an understanding of how 
well they can comprehend and analyze informational texts. 
 
As mentioned previously, this progression has been developed to make student learning “visible” 
(Hattie, 2009). John Hattie has done a meta-analysis of over eight hundred studies relating to 
achievement in order to ascertain which factors relating to achievement have had the most effect. 
His research has shown that one of the most key factors that influences the acceleration of 
achievement is learners having concrete, crystal clear goals and receiving clear, informative 
feedback on their progress toward those goals  (Hattie, 2009). Thus, this continuum has been 
developed with the results of that research in mind. By detailing the differences between novice 
and proficient work, the progression is a teaching tool as well as a tool for assessment. While the 
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continuum is grade-level and CCSS aligned, it also allows teachers to more specifically see what 
‘level’ their students might be functioning on for particular skills. The level of skill proficiency 
along a continuum is important data, as it allows us to see not only where a student is currently 
performing, but also, what are the immediate next steps we need to take with this student in order 
to help them grow to the next level. Additionally, by using the continuum regularly with students 
in one on one conversations and small groups, a teacher will often find that giving consistent, 
specific feedback becomes more straightforward. With this data in hand, many teachers find it is 
also easier to zero in on exactly the teaching that needs to be done in order to best move kids. 
 
Teachers can use the progression to provide informative feedback and to create exemplars to 
clarify next steps for learners as well as help students to gain an understanding of the standards 
and criteria on which they are being assessed. For example, if the majority of student work 
shows evidence of being at a level 4 along the analyzing authorial intent strand, in that it seems 
most students discuss how a point is supported by reasons and evidence but are not identifying 
which reasons and evidence support  particular point(s), a teacher might study the descriptors of 
level 5 work and involve the class in doing some shared writing to create an exemplar piece 
which discusses authorial intent at a level 5. Then the class might annotate the piece for what 
they notice and use it as a mentor piece to help them write about authorial intent. A teacher 
might also have students annotate and put up their own pieces and reflect on how their work has 
grown and in what ways. 
 
Performance Assessment in Informational Reading and Opinion Writing 
As discussed in Unit Three, Nonfiction Reading, you have the option of once again conducting 
the TCRWP performance assessment, aligned to the Common Core State Standards 1,2, and 10 
in informational reading and Common Core State Standard 1 in writing. We recommend 
conducting this assessment at the end of this unit and the concurrent writing unit as a summative 
assessment to help you draw conclusions about what your students have mastered with the help 
of your teaching. See the Nonfiction Reading unit for an in-depth description of this assessment. 
 
Prior to the start of this unit, you will want to revisit your summative data from the prior unit. 
You may also want to gather additional data on students’ abilities to read texts on a topic, 
integrating information from two texts and analyzing point of view. You might read two texts 
and ask students to write about the texts, asking them perhaps to discuss what is most important 
to know about the topic, making sure to give information and quote from both texts. You might 
also ask them to compare and contrast the point of views of each author on the topic and again 
provide textual information to support that thinking, “How does each author feel about ___?” 
you might ask. “What in the texts makes you think that?” 
 
Adapting Your Teaching Based on Assessments 
Whichever way you do this beginning assessment work, we encourage you to tailor your 
teaching to the data you gather. Your teaching needs to begin where your students are. If the 
majority of your students are still having difficulty referring explicitly to the text to explain what 
the text says as well as when drawing inferences from the text, comparing and contrasting two 
different sources, and summarizing, you may want to consider drawing from the fourth grade 
Nonfiction Reading Unit, perhaps bringing a portion of that unit into the start of this year’s work 
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or else revise and revisit some of the teaching points from your last unit. If your students have 
difficulties in processing information, and might require curricular modifications to support 
them, one thing you might consider doing is giving them strategies for monitoring for meaning 
that are found in the third grade nonfiction units. If, however, your students demonstrate that 
they enter this unit, well aware of how to compare and contrast various text structures, and easily 
able to directly quote from a text and draw inferences, and are able to integrate information 
across a several texts while analyzing the points of view they represent, you may find it 
worthwhile to visit the sixth grade informational reading units. As you make these decisions, you 
will always want to keep in mind your goal of helping all students to meet and exceed grade-
level expectations. 
 
Student Self-Assessment 
Throughout the unit, you will want to provide opportunities for your students to use the 
Informational Reading Continuum  to reflect on their own work, self-assess and set goals. The 
TCRWP has drafted a teacher-facing version of this, but not a student-facing version: You will 
want to develop this in concert with your students and colleagues, making sure the tool you 
create is written in kid friendly language. The goal is to pass along to students an understanding 
of the criteria for their work, and to engage them in setting and working towards goals.  
 
Your students should be at home with at least their version of the Informational Reading 
Continuum  (or whatever substitute you use) and they should be meeting with you to think about 
ambitious, but accessible goals they can work towards. As the unit proceeds, you’ll from time to 
time ask students to pause in order to reflect on their work, revising and setting new goals, if 
needed. Push students to hold themselves accountable to growth, and to think about growth in 
reading as the result of effort and resolve. When asking students to self-assess, be sure you ask 
them to reflect on the informational reading they do outside the reading workshop, in all their 
content disciplines, as well as any nonfiction reading they might do outside of school. Their 
reflections should also reflect their goals or, more likely, their revision of their goals and new 
action plans they will develop and follow in order to take ownership of their own development as 
a learner and their work. 
 
Bend One – Synthesizing Complex Information Across Diverse Texts and Working in the 
Company of Fellow Researchers 
Before the first lesson, you’ll have coached students into work groups that make sense, using 
what you know of their reading skills and abilities from your (and their) assessment data, their 
friendship bonds, their work habits, and their interests and expertise. By this point in their 
academic careers, your students have likely engaged in research projects on multiple occasions 
so you’ll want to begin by setting the expectation that students are transferring and applying all 
they already know about this work as well as about information reading. You’ll want to let 
students know that they are about to embark again into the exciting work of research—namely to 
focus intently and learn deeply about a singular topic by reading across sources. You’ll also want 
to let your students know that this year you will raise the level of work by not only teaching 
student how to learn deeply about a single topic but by helping them to begin to be critical 
readers, by looking more closely at how authors make arguments and taking this work on 
themselves.  
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In your first lesson, then, you’ll charge readers with transferring all they know about 
informational reading perhaps by asking them to decide what charts and other resources from 
past informational reading and content area units they want back up. If they are not applying past 
learning, you will want to remind your readers of the skills you taught in the last unit, such as 
previewing a text, noticing text structures and identifying author perspectives. Show them how to 
use the headings and subheadings, but also show them how to range across more narrative or 
dense texts, imagining what some of the headings could be. 
 
You’ll then want to remind students that when researchers embark on a learning project, it’s 
helpful to gather and preview a collection of texts, mapping out the lay of the land in order to 
plan a learning journey. You can look at Navigating Nonfiction to see a model for how to do this 
work. Invite children to use their pens as they work, making flowcharts, tables of contents, or 
other visible plans for the order of the texts that they’ll read, the categories of information they’ll 
want to tackle, and perhaps some of their burning questions, forming essential questions.  
 
This is also the perfect time for students to look at their self-assessments, and to remind 
themselves of what they are already good at and should be carrying forward into their work 
concentrating on a single, narrowed down topic. Conversely, they should also be holding on to 
the skills and areas they want to improve upon, and as they make a plan for their reading, they 
should also be making a plan for their growth in the reading of nonfiction. You will want to 
support your readers in creating and revising action plans which involve ambitious, large goals 
that will carry them through long stretches of work time. 
 
If your students seem experienced at researching by breaking up a larger topic into sub-topics, 
you will want to continue to push them to focus their research. That is, a group that is studying 
The Human Body could easily break that topic up with each member taking on studying a 
different system (e.g. Muscle, Digestive, Circulatory, Respiratory, etc.). However, a more 
advanced research study might involve narrowing the focus of the The Human Body to say, The 
Heart, with each member reading texts (or excerpts of larger texts) on the circulatory system, 
current event articles on exercise and heart health, etc. A group studying Natural Disasters could 
do a broader study if one member studied earthquakes, one studied volcanoes, one studied 
tornadoes and the club synthesized and compared and contrasted their learning but a group could 
also narrow the focus to earthquakes from the start. Narrowing the focus of a study would push 
members to delve more deeply into a topic and supporting readers in determining the scope of 
the topic is a way to differentiate based on what your learners need. Remember that you will 
want to have texts of different levels on a topic as members of clubs are likely at different 
reading levels. Each member needs to read a large volume of texts which are well-matched to 
his/her abilities--text that she/he can read with over 96% fluency, accuracy, and comprehension. 
Reading a large volume of texts with engagement and high comprehension is the most important 
goal for every student, always. 
 
As your readers determine their focus of study and begin to delve into researching, you’ll support 
them in forming essential questions, based on all they know about these kinds of questions. 
You’ll help them remember to read and research with these in mind and revisit these questions in 
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their discussions. You might help members break up their research by what they most want to 
know, perhaps using some essential questions like the kind developed by the NYC DOE in 
science: “How does nutrition and exercise affect our health?”, “How are plants and animals in an 
ecosystem connected?,” “What are the processes that help shape the land?” 
 
You’ll want to give your students plenty of opportunities to speak as experts and to teach their 
fellow researchers what they are learning, in order to compare information and ideas. Again, you 
will want to raise the level of cognitive demand by setting the expectation that your students will 
transfer and apply everything they have already learned about teaching others. Teach your 
students to plan out their teaching sessions, transferring and applying all that they know, and 
what you don’t see them applying, you’ll want to remind or re-teach them to do. Remind your 
students to draw out multiple main ideas and identify the key details that support these. Teach 
them to quote accurately from the text when explaining what the text says explicitly as well as 
when drawing inferences (CCSS RI 5.1). In addition, teach them to discuss relationships between 
individuals, events, and ideas (RI 5.3). You can help remind them of terms relating to cause and 
effect, sequence, time, compare and contrast, and so on. by putting up charts from previous 
content area work. 
 
You can imagine in a research club that is reading about the heart, that two members may have 
just read sections of a text which provide more general overviews of the circulatory system, one 
may have read a section devoted to discussing the role of the aorta, and one may have read an 
article about how exercise promotes heart health. You might support your members in setting up 
a discussion protocol which first allows each member the chance to give a brief summary of the 
text read and then push the members to make connections between their different texts. Push 
them to make connections and notice relationships that involve cause and effect, for example, 
asking them to discuss how exercise keeps a heart healthy by providing exact quotes from the 
text, showing diagrams and using phrases such as “Because of this...so,” “At first...,” “As a 
result...” During these discussions, coach your readers to teach from the illustrations, diagrams 
and charts in their books, requiring that students open their books to pages containing 
particularly fascinating or informative illustrations.  
 
This work of presenting findings to colleagues is a fairly regular practice amongst adults who 
work in research fields. Your students might find this not only fascinating, but this teaching of 
others might encourage them take these conversations with each other more seriously. 
Additionally, you’ll be addressing important speaking and listening standards: “come to 
discussions prepared, having read or studied required material; explicitly draw on that 
preparation and other information known about the topic to explore ideas under discussion” 
(CCSS SL 5.1a), “follow agreed-upon rules for discussions and carry out assigned roles” (SL 
5.1b), “review the key ideas expressed and draw conclusions in light of information and 
knowledge gained from the discussions” (SL 5.1d), “report on a topic or text...sequencing ideas 
logically and using appropriate  facts and relevant, descriptive details to support main ideas or 
themes; speak clearly at an  understandable pace” (SL 5.4). 
 
Teach your readers to create mini word walls or glossaries for their topics and use these terms in 
their discussions. If you do not see them applying these words as they speak, you might stop a 
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conversation, place the word wall in the center of the group and have the group start the 
conversation over, this time making sure to use the words on their group’s wall. “Let’s try that 
conversation again,” you might tell them. “Only this time, let’s sound like academic experts, like 
professors.” If students are still having difficulty using these terms, you might have them each 
write a term on a card and then hold that card as the conversation moves along, remembering to 
add that term to the talk. You will also want to push readers to know and use general academic 
vocabulary—words such as “concise, conclude, describe, examine, suggest, etc.” A search online 
for academic vocabulary will offer lists of terms to help students know or you can consult Isabel 
Beck’s work—Bringing Words to Life: Robust Vocabulary Instruction for critical words to teach 
your students. 
 
You’ll want to teach your readers that researchers don’t just take information in while reading. 
We also think about whatever we’ve read, consider the big concepts and key details and how to 
explain this new learning with others. The Common Core expects fifth graders to continue to 
“draw inferences” from the text (CCSS RI 5.1) and you can remind your students to do this work 
by showing them how readers  take some of what we’re thinking, jot it down and write deeper 
off of it. You’ll want your readers to “write to think,” showing them that rewriting something 
fascinating in their own words (starting a sentence with prompts such as, “In other words...”,  or 
“Stated differently...”, or “This matters because...”) can spur bigger ideas if they just keep their 
pens moving. This work can also move your researchers to higher levels of Webb’s DOK. You 
might also find it helpful to coach students to use thought prompts such as: “This makes me 
realize...”, “This is interesting because...”, “This makes sense because...”, or “This reminds me of 
. . .” These can all be powerful ways for students to extend a point they’ve read about. To read 
about how students might be taught (and supported in their efforts) to respond to their nonfiction 
reading by “writing to think,” refer to Session XVI of Navigating Nonfiction. 
 
As you teach into strengthening informational reading skills, you’ll also want to remind your 
readers to transfer and apply all they have learned from content area work. During the previous 
two units in content area and in previous years, students have gained a rich repertoire of note-
taking and writing to learn skills and you will want to involve readers in analyzing which of 
those skills can best help them as they go about gleaning the big concepts and key details of their 
research topics. So you will want to encourage your researchers to stop a conversation to each jot 
a quick sketch or a fast list or summarize a chunk of text or the big ideas of a conversation. You 
might also want to have the members jot down an idea which each member can quickly use to 
flash draft an essay. 
 
As your readers move to a second and a third text about a topic, it will become important to bring 
in cross-text comparisons. You’ll want readers to move across texts cumulatively adding to their 
understanding of a topic: “This book taught me...and this book adds to this information by telling 
me...” or “This book introduces the point that...and this book provides more detail on this by 
saying...” Students can teach their fellow researchers about the significance of each new text, by 
highlighting the particular contribution that text makes to their shared knowledge. We can teach 
students that they don’t have to start whole new pages of notes for each book, but that instead, 
they may make charts and diagrams that let them gather evidence for a few important ideas and 
categories of information. 
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You might also nudge readers to move between texts, catching conflicting information: “In this 
book it says...but in this other book it says (or this book says that but it also says...” Teach that 
they might read a third book to judge which information they trust more. In the previous unit, 
students learned to compare and contrast the most organizational structure of texts and parts of 
texts and you want to see them transfer that learning now, as they compare and contrast the most 
important points and key details presented in texts on the same topic as well as the ways in which 
different authors present these. So as you read aloud across texts and as students work in clubs, 
you’ll want to hear the students mulling over choices authors have made. Why has Seymour 
Simon chosen to start The Circulatory System with an activity that asks readers to squeeze a 
rubber ball hard once every second. Is it to give the reader a sense of how hard the heart works? 
To let the reader feel admiration for the heart? Why has the author of one text included a close 
up diagram of just a leg in the section on the circulatory system, showing all of its capillaries 
while Seymour Simon has chosen to include a diagram of the entire heart? How does each 
diagram contribute to understanding of the text and of the topic? How does each one let you 
understand differently?  
 
These are the kinds of questions you will want to pose to your students and coach them to pose 
to each other as they delve deep into conversation. You will want to push them to do 
spontaneous write arounds, jotting the term circulatory system (or castle defenses or 
mummification or shark attacks or...) in the middle and then writing all of the big concepts and 
key details they know, drawing lines from one comment to show how it builds on another. You 
want to keep pushing students to integrate ideas from multiple texts, even putting the texts they 
have read out on the floor in front of them (or the photocopied covers) and having students point 
to each text as they mention it. You might have each student jot a quote from a text on a large 
post-it and then have all the students pass around the texts, read each person’s quote and then 
decide which quote they want to have a discussion about.  
 
Students might now also read primary sources and contrast these with secondhand accounts on 
their topics. With some effort, one can find primary texts on the unlikeliest of topics.If the topic 
is Latin America, you might show paintings and other forms of art. If a club is studying Ancient 
Egypt, for example, one might share tomb inscriptions translated from the original hieroglyphs, 
the notes or writings of an archaeologist providing an account of how he stumbled upon a 
previously unknown tomb, or what enabled him to identify a certain mummy. Many nonfiction 
texts contain primary documents such as original photographs taken at a site or images showing 
manuscripts or artifacts related to the topic. Remind students to pay specific attention to these 
images, identifying why they qualify as primary sources and what one might learn or interpret 
from studying these closely. You might remind students of the difference between a primary and 
a secondary source of information on a topic, adding that true expertise means not merely 
reading accounts written by other experts, but actually chasing a topic to its first and most basic 
sources of information and then continue to provide different accounts of the same topic so that 
students can analyze the differences in focus and information provided—that is, in the point of 
view (CCSS 5.6). Teach students to start to ask themselves questions to help them consider the 
point of view of an author—“Was the author present at the event being written about?”, “Is the 
author writing about a personal experience?” Help students to recall that we consider whether a 
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nonfiction text relates a personal experience or an eyewitness account (primary source) or 
whether it reports other texts or other people’s experiences (secondary source). 
 
As part of this work, you will likely want to do some close reading of a short shared text. This 
text would ideally be one related to the topic you have been studying as a class and your 
demonstrations have been about, fairly complex, and perhaps might be stretching kids’ past their 
reading comfort zones if you were not there to offer the scaffolding. Good text choices for this 
kind of work would be ones of high interest, that are interesting and layered enough to warrant 
multiple readings and would lead to the strong interpretation and integration work that is referred 
to in the Common Core State Standards (5.7, 5.9). You might consider turning to primary 
documents such as journal entries, historic documents, letters or speeches as a way to support 
your students reading of these texts.  
 
You will want to keep pushing your students to write about their topics in ways that are both 
persuasive and explanatory, putting up the charts from old units and reminding students of 
structures they know. Writing opinion and/or informative pieces requires a level of familiarity 
with a topic—one can’t form independent opinions about topics that one has little or no 
knowledge of. This could be the perfect time, therefore, to harness students’ reading and thinking 
about topics they are having active discussions about—and pushing them to state (and defend) 
opinions about these.  
 
During their club conversations, teach students that each member might state an opinion as a 
thesis statement or claim—for example, “I think Cleopatra was a better ruler than King Tut” —
and then supply two or three pieces of evidence for this claim by citing information from the 
books in the club’s text set. Teach other club members to listen carefully to a claim and see if 
they can add evidence either to support or challenge this claim. Though this work will be done 
orally, this is the essential foundation for opinion (and in the case of a challenge to the claim, 
argument) writing. You might ask students to record the opinion essays they’ve generated 
through club conversations by flash-drafting them on papers to place within club folders. If, for 
example, your clubs are discussing two different texts, they might jot a compare and contrast 
essay. This connection between deeper integrative thinking work and writing, aligns nicely with 
the higher levels of Webb’s DOK. 
 
Bend Two – Critiquing Texts with Analytical Lenses and Sharing Our Research 
In this bend you will be emphasizing the work of not just taking in the information the texts are 
offering, but also moving towards deep analysis and then moving on to sharing what we have 
discovered with a broader audience. 
 
You will want to start this bend, as always, setting the expectation that readers transfer and apply 
the work they have already learned to do, namely that they know a lot about their topic and how 
texts that cover this topic tend to go. You will want to teach them that they can make a mental 
map or how they expect each subsequent text to go, already expecting that they will hear certain 
perspectives voiced, ideas explored and issues raised. You will want to teach them in at least one 
session that they will also want to consider the people who are outside of the text and how they 
might feel when faced by this text. Who might approve of this piece? Who might object? What 
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side does the reader find herself on? You will likely want to support that work by teaching 
students how to create their own graphic representations of various sides to an argument. 
 
From there you will likely want to build on that work on perspectives, but angle it to work that is 
particularly important to fifth graders. The Standards ask fifth graders to “explain how an author 
uses reasons and evidence to support particular points in a text, identifying which reasons and 
evidence support which points.” (RI 5.8) This means that students need to be fully aware not 
only of key ideas and concepts in an informational text, but also that there are many different 
ways to support these ideas, and that the author is intentionally including certain bits of reasons 
and evidence, and not others.  
 
This is yet another standard that moves students as readers of informational texts beyond simply 
reading to learn about a topic, but now to be wide-awake and analytical readers of this topic. 
Readers need to start building an awareness of how an author uses the craft of a text to build an 
argument.  
 
How an author uses reasons and evidence to support a particular point can be a tricky thing to 
spot as a reader. How does a reader know what evidence an author has not included if it’s not 
there? How might a reader even see the massaging and crafting that goes into the text when the 
content still feels new? We, as experienced adult readers, know the answer to this instinctively—
whenever we read about a topic on which we are experts (such as an article in the education 
section of your local newspaper) we can often spot the angle of the author, the ways the author 
subtly, or not so subtly, supports his or her perspective with various evidence. When we come 
across topics on which we have background knowledge, we already know the inherent debates, 
the likely points that will be made, etc. 
 
This work is exactly what we can teach students to do in the second bend of this unit as students 
are fully immersed in their research topic. They will have the depth of knowledge on the topic 
that they will be more fully able to spot the various ways the authors of particular books support 
(or don’t) the points that they are making. In addition, students will have also spent time in 
writing workshop studying the argument a text makes and they will have also considered how to 
use evidence to support their own opinions and reasons. They are ready to take on the work of 
analyzing how an author of a text uses reasons and evidence to support a particular point as well 
as which evidence and reasons support which particular points (CCSS RI 5.8). 
 
You will want to see what your readers already know about how to do this work, asking them to 
engage in an inquiry into studying what techniques an author uses to get readers to “know, think, 
and feel” in specific ways about the material. If your readers have difficulty spotting and 
analyzing craft moves, you will want to teach a few connected minilessons to support this work, 
which gets to the heart of text analysis of informational texts. One session will likely be focused 
on seeing if the supports and author offers for points seem to be mainly fact or mainly opinion. 
You will want to help students see if an author includes statistics and percentages or appeals to a 
reader’s emotions. You will want to also set aside a session for work which involves students in 
studying primary and secondary sources and seeing how the perspectives they bring to 
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understanding a topic are distinct and of great value when trying to understand the nuances of a 
topic (CCSS RI 5.6). 
 
You’ll also teach clubs to look more critically at the texts in their text set, asking the questions 
that experts automatically consider: “What is the author trying to make the reader feel about this 
topic and how is he/she doing that?” Students will tune themselves in to noticing whether a 
particular text evokes pity, anger, admiration or some other emotion for a topic. One text might 
inspire fear at the bloodthirsty nature of gorillas while another inspires remorse and concern for 
their endangered status, and a third might actually make us feel sad at the stories of what 
poachers do to gorillas in the wild. So your first lesson in this part will demonstrate how to 
ascertain what an author gets us to feel about a subject. 
 
A second part of this lesson, which you can do in the same or in the next session, will help 
students to note craft moves; how exactly the author engineered a certain response from a 
reader—whether a particular choice of words or particular illustrations contribute to making us 
feel a certain way. An important lesson to teach students during this process is that “nonfiction” 
texts may claim a truth but that they are authored by people who have their own perspectives, 
angles, motives, and lenses. The idea that all nonfiction texts are simply one author’s perspective 
on the truth will be news to some students. Since your readers have multiple nonfiction sources 
on an identical topic to consider, they’ll be better placed to evaluate the different ways that these 
texts approach, deal with, and present this topic. It’s always easier to evaluate an author’s claims 
and perspectives when you have another author’s text to lay alongside the first. One text might 
present Roman gladiators as tough heroes, for example, while another portrays them as poor 
victims of a cruel social order. One text might present sharks as bloodthirsty killers, while 
another presents them as intelligent animals that don’t attack nearly as often as people think. 
You’ll have to demonstrate this concept multiple times, if your students are new to reading 
analytically for author’s point of view, rather than as consumers of information. You’ll want to 
show students common techniques authors use to evoke emotions in readers—the images, the 
stories, and the choice of information which authors include—and teach them to pay attention to 
how those stir up emotional responses in us as readers. 
 
As you are helping your readers to ascertain the author’s points and how the author made those 
points, you will want to help them zero in on which reasons and evidence support which points. 
So, for example, if one idea that Simon is forwarding is that we should admire the heart, what 
reasons and evidence has he provided which support that point? Students might note that he 
provides two examples which ask readers to see how often the heart pumps, he uses the terms 
“work hard,” “constantly moving,” “incredible,” and so on. Another idea he might be forwarding 
is how complicated the circulatory system is, but this point might be supported with different 
reasons and evidence, such examples that show that the human body is “made up of hundreds of 
billions of microscopic cells.” Of course, you will then want to teach students to unpack the 
reasons and evidence they notice, and explain how it supports one point over another, using 
terms such as, “this shows...because...”, “this proves...because...”, “if this did not happen then...” 
 
You will want to teach students to transfer and apply all they are learning about analyzing and 
critiquing point of view from Research-Based Argument writing. You will want to remind them 
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to consider background information relating to the author. Is one author a doctor? The head of 
the American Heart Association? A personal exercise trainer? An author who writes lots of 
science books for kids on lots of different topics? Students can transfer all they know about 
doing extra background research, going online, for example, to study pertinent websites. You’ll 
want to see students start making connections like “oh, I’ve seen ‘promotes heart health’ on 
many cereals. Why might they want to put this term on their box? Does it really mean that it 
makes a heart stronger?” 
 
Your readers will gradually find that some of their burning questions cannot be answered by 
their texts, or that they are ready to outgrow their current text set, and find more resources. This 
is where you can teach them that passionate researchers go on, they do more. They show agency 
as readers and thinkers. Some of your students will be scientists and historians and social 
activists one day— and the first step to achieving in any field is to be willing to work hard, as 
Gladwell shows again and again in Outliers. Take the opportunity, therefore, to teach your 
students here how to differentiate websites that end in .org (not-for-profit), .gov (government), 
and .edu (educational institutions), from .com, which might be for profit or highly biased. Teach 
them how to do library searches, how to talk to librarians, how to seek local experts, how to visit 
museums. Teach them to look inside and outside of books, to pursue their interests and to seek 
knowledge. 
 
As your writers are immersed in learning about how authors support arguments, you might 
channel students to make their own research projects angled and have to use reasons and 
evidence to support their own points. So, for example, perhaps the group studying tigers might 
actually create a project: Humans Endanger Tigers and give reasons such as: humans poach 
tigers, humans pollute tigers’ homes, and humans destroy tiger’s food sources.  An even more 
sophisticated project might be multi layered and require proving different parts such as (Humans 
Endanger Tigers More Than Tigers Endanger Humans). Of course, you might differentiate this 
work by channeling some groups to create projects where a part of the project is angled and the 
rest gives facts or overviews key ideas. Also, angles such as The Heart is Incredible! are easier to 
support and find evidence for than more complex topics. You might have your clubs choose a 
project and write a proposal and then provide time for them to gather evidence into categories 
(reasons) and help them see how to choose evidence which best supports their points. As they do 
this work, of course you can point out how it can help them to see how authors of the texts they 
are reading do this. You might review lessons on how to directly quote an author and how to 
paraphrase, which your students will have learned in writing. You will also want to review 
lessons on ordering reasons logically.  
 
A Celebration 
The well-deserved celebration at the conclusion of this invigorating scholarship might have you 
setting students up to teach others in the school community what they have learned from their 
research and thinking, especially the angle on their learning that they consider most significant. 
Partners and club members who have read many books on a topic can come together and plan a 
presentation that they’ll make to the rest of the class, or to another class, on the shared topic they 
studied. Students in their clubs might each take one part of their studied topic and teach that part 
to others. They may make a poster board including diagrams or charts. They may choose to read 
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a part and act it out, or make a model, or put together a PowerPoint presentation, or make some 
social action artwork to educate their community. These presentations are meant to be simple 
and fairly quick, but can help solidify what students have learned and add interest and investment 
to the topic studied. 
 
Read-Aloud 
At the same time as your readers are engaging in research of topics, you will want to use your 
read aloud time as a time to involve the class in a shared study. In addition to modeling how to 
glean big concepts and key details relating to a topic, how to discover and use the domain-
specific vocabulary, analyze authorial intent and integrate more than one text to speak or write 
about a topic, as well as the other work you are teaching students to do within their clubs, you 
will also use your read aloud as a time to model all of the informational reading skills happening 
in conjunction.  
 
As in the previous unit, you will want to read aloud a variety of informational texts so you can 
provide students with opportunities to synthesize, have thoughts off the text, make connections, 
activate prior knowledge, and so on. Your read-aloud should mirror (and act as a prelude to) the 
reading work you want your students to do. In addition, your read aloud work will provide a 
model to students for how to transfer and apply all previous learning—envisioning, prediction, 
work learned in content areas, and so on. Your read aloud for this unit will be informed by your 
assessment of the previous unit. You will want to use this time to highlight and strengthen work 
that your students need in addition to showing them the complexity of transferring and applying 
all of the skills and strategies learned in conjunction with each other. 
 
So, if in your assessment you discovered that your students are still having difficulty determining 
the meaning of academic or domain-specific words, you will want to use your read aloud to 
demonstrate how to do this work. You will want to pause and show students how you figure out 
the meaning of words—how you transfer and apply strategies learned, how you create a word 
bank, use the terms you are learning as you discuss the text, and so on. Perhaps you will focus on 
determining the meaning of unfamiliar words for two or three days of read aloud, then give a 
small assessment where you put up a text on a document camera and ask students to read the text 
and determine the meaning of a word which you have underlined.You might collect their Post-its 
and look to see who is using the strategies which you have highlighted. Or, perhaps you will 
notice that students are still having difficulty describing the structure of texts or summarizing or 
drawing inferences from the text. Any of these can be emphasized in different read aloud and 
then the students can be charged with transferring and applying this work to their research club 
work. 
 
One thing to note, regarding your shared study, is that your students will likely not be 
encountering wildly divergent perspectives in their own topics. Thus, you might choose to start 
with a topic such as sharks for a week or so and then move to another topic, such as ecosystems, 
where point of view is more subtle and nuanced and show students how to do the difficult work 
of figuring out perspectives of varying shades of gray rather than ones which are black and 
white. In Navigating Nonfiction, Calkins and Tolan use the topic of penguins to provide a model 
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of this supportive work of a whole class study. Whichever topic you choose, you will want to 
make sure that the topic offers you many accessible texts of different structures. 
 
During the informational reading unit of study, you will want to provide some opportunities to 
engage with shorter texts. As always you will want to engage students in studying sections of the 
text closely. You will want to support students in rereading key parts of the text, summarizing 
the text and discussing their thinking, referring explicitly to the text for evidence. You can read 
sections aloud, ask your students to read together as partnerships and also provide some time to 
read a bit of text independently. You can have them reread critical sections, discussing the 
structure and content of the text and moving students to go from summarizing the text to 
analyzing and interpreting the text. You might ask students to do some writing, transferring and 
applying the work they are doing in writing workshop to support an opinion and ask students to 
write to support a claim you give them or you might provide a quote that your students can then 
use as a lens and ask them to discuss how the article supports that quote. 
 
Another method of read aloud that teachers have found particularly helpful is having students 
talk across read aloud texts by putting students into groups during read aloud, with each group 
given a different previously read aloud text on the topic. As you proceed to read aloud a new 
text, you can involve the students in making cross-text connections between the text you are 
reading and the one in front of their group, looking for how the author of their book structured a 
section; important points their author made; how their author used reasons and evidence to 
support a particular point, etc. Any of the methods you used to help support students in 
interpreting fiction (i.e., write arounds, looking for broad life lessons, and so on) can now be 
tailored to help students interpret information texts. You can immerse students in analyzing how 
a specific section, sentence, paragraph, or chapter fits into the overall structure of a text and 
contributes to the development of ideas as well as how an author conveys a point of view 
through the text, work which is expected of them next year in sixth grade.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


